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Figure 25  Obstacles to establishing a business compared amongst study areas
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6.1  Important findings of this study

Entrepreneurship and entrepreneurial intent are generally considered to be important prerequisites 
for economic growth and social welfare. However, the GEM results show that scores for Flanders 
are not encouraging in this regard. In fact, during the year 2006, Flanders even occupied last 
place amongst all 49 participating countries worldwide in the area of Total Entrepreneurial Activity 
(TEA). On the supposition that entrepreneurs are not born but made − studies have shown 
that people who have had entrepreneurship education have twice the likelihood of starting a 
company − it is crucial to encourage entrepreneurship on the individual level. 

In the “Green Paper on Entrepreneurship in Europe”, the European Commission reports the 
following finding: From the GEM survey, it has become clear that there exists a two to seven times 
larger chance that people who have faith in their own skills and experience become involved at 
starting a new venture; for those who know someone who has recently started a company, the 
chance is three to four times larger. (…) The educational system can ensure both the skills and 
the familiarisation with entrepreneurship as a contribution to stimulating entrepreneurship.

While the sample we report on is not representative for the entire student population in Flanders 
or worldwide, the participation of the various educational institutions and the (sub) project 
leaders has given us a stable basis from which we can draw solid conclusions on a national and 
international level.

One of the most important questions in this survey concerned the perceived entrepreneurial 
environment at the institutions of higher education. The differences among countries are quite 
large, with Flanders bringing up the rear (3.94 out of a maximum score of 6). When reviewing 
the results at the institutional level, both Vlerick Leuven Gent Management School and EHSAL 
score significantly better than Ghent University and the University of Antwerp. The low scores for 
Flanders in general, and for some of the institutions of higher education, are probably the result 
of the fact that the number of entrepreneurship courses offered at these universities and colleges 
is low. An important finding is that the differences amongst the institutions in Flanders are larger 
than the differences amongst the European countries (with the exception of Liechtenstein). 
Furthermore, the question of quality and attractiveness arises: even when these courses are 
offered, 57% of the Flemish students tend not to attend them. While the students think that the 
entrepreneurial environment is not optimal in Flanders, all of the students in our study have 
indicated their preferences of what they would like to see offered at their university/college 
concerning entrepreneurship support. In Flanders, the most favoured choices are coaching for 
the start-up of a business, followed by business plan seminars and business games for starting 
a business.

The professional expectations of Flemish students for having an entrepreneurial position are quite 
high. When it comes to the students’ professional expectations immediately after graduation, 
Flanders ranks 4th out of the 11 countries surveyed. This indicates that the entrepreneurial 
intent of Flemish students is quite high: i.e., 15.1% while the international average lies at 12.2%. 
However, the majority of the students (63.2%) expect to be employed by someone else at first. 
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Then, “after some years of work experience” (more than five years), Flanders again ranks 4th out 
of the 11 countries in entrepreneurial intent. However, the proportion is now much higher: 40.8% 
while the international average lies at 34.8%. While these results might be promising, the actual 
number of companies that are founded by Flemish students during their studies is low (2% of the 
Flemish sample state that they have already founded a business, while the international average 
is 3.2%). As expected, the entrepreneurial intent of economics & business students seems to be 
higher than that of students in other areas of study. More specifically, 13.09% of the economics 
and business administration students claim that they are “bound and determined to become 
self-employed”.

When focusing on potential business founders, students in Flanders are among the least likely 
to establish a business, although they have considered it.  10.3% of the potential business 
founders wish to establish a business while still studying, whereas 4.7% aim to do this directly 
after graduation. The majority of Flemish students (81%) would like to start their business in 
tertiary industry; and the preferred partners for starting a business are people within the students’ 
personal circle of friends and people from their own university/college.

The hurdles that would keep most students from starting a business are, in order of importance: 
lack of capital resources, lack of personal engagement and the economic environment. More 
specifically, the personal risk and lack of the right business idea seem to be the most significant 
obstacles. The order of importance is comparable throughout the participating countries. A 
positive note is that these hurdles are found to be less of a problem in Flanders than internationally. 
Furthermore, economics and business administration students perceive most of these hurdles 
as less of an obstacle. More specifically, these students seem to be more self-confident about 
their skills as potential entrepreneurs.

These results indicate that we must not limit ourselves to answering the question: How 
entrepreneurial are our Flemish students? It is also crucial to question and examine: How 
entrepreneurial are the educational institutions in Flanders? and How entrepreneurial is the 
educational environment at these institutions? 

6.2  What can be done?

Institutions of higher education are well-placed to assist in the development of entrepreneurship 
− i.e., to help those students with entrepreneurial intentions to find and use appropriate facilities 
and resources. This research project indicates that there is a lot of room for improvement in 
stimulating entrepreneurship at universities and colleges. Entrepreneurship support should be 
part of the university or college curricula − not only for economics and business students, but for 
students in all fields of study.

Student entrepreneurs at differing stages of commitment and planning are asking for targeted 
assistance. In the early stages of commitment, colleges and universities can give educational 
support to entrepreneurship. This type of support is part of their role as educational institutions. 
Universities can teach students the general knowledge and skills that are needed to start a 
company. They can do so in the form of courses, business games, etc. During the later stages of 
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commitment, colleges and universities could also provide more targeted and specific support. 
This type of support − which moves away from the traditional teaching role of colleges and 
universities − can entail providing individual students or groups of students with the support they 
need to develop their own firm (e.g., business plan seminars and (personal) coaching).

As the results of this study show that some institutions of higher education have a more 
entrepreneurial climate than others, we suggest that structural attention be devoted to the 
coordination of actions in the educational system. Joint advice and general action plans for the 
institutions of higher education could be suggested. Then, policy makers have the responsibility 
to choose the appropriate actions and to coordinate these actions.

Direct contacts with entrepreneurs (via company visits, for example) should be encouraged 
to give students and teachers a better idea of how a company works. Also, there is a need for 
more efficient and better structured relationships between universities/colleges and industry for 
mentoring and internships.

Furthermore, one can question whether the faculty and staff have the necessary expertise to 
teach the students in this field of entrepreneurship. Is there sufficient conviction regarding the 
need to encourage entrepreneurship in students? Is there the necessary enthusiasm to excite 
students about the possibility of becoming entrepreneurs? Specific training courses could be 
developed to provide faculty and staff with the necessary skills and knowledge to teach students 
in the specialised area of entrepreneurship.

A final suggestion is to continue to monitor entrepreneurship and entrepreneurial needs at the 
institutions of higher education (the next international survey on collegiate entrepreneurship is 
planned for 2008). Such longitudinal studies should also measure the effects of (the various 
forms of) entrepreneurial education on the establishment of new businesses.
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Appendix 1: Framework of ISCE 2006
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Appendix 2  Family-Background

One of the socio-demographic factors that was examined is whether or not the respondents had 
grown up in an entrepreneurial family (i.e. their father and/or mother were self-employed). 
Figure 26 presents the results of this question.

Figure 26  Did you grow up in an entrepreneurial family?

As Figure 26 indicates, the majority of the respondents (61.3%) have parents who have never 
been self-employed, and the remaining 38.7% have parents who either have been, or are still, self-
employed. Not having entrepreneurial parents does not preclude potential entrepreneurs from 
establishing a business in the future; however, having entrepreneurial parents does take potential 
entrepreneurs aware of the demands of running and operating a business. Interestingly, of those 
parents who established a business (38.7%), some 12.1% have since closed the business. 

Whereas the previous figure illustrates how many students come from an entrepreneurial family, 
Figure 27 shows whether their feelings were positive or negative regarding their family business. 
A total of 253 respondents answered this question. 
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Figure 27  The feelings they connect with their family business

Figure 27 indicates that 79.4% of the respondents have positive feelings about their family 
business, and 20.6% of  the espondents have negative feelings. 
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